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ABSTRACT 

 Classroom interaction plays an important role in the teaching and learning process. It is 

because it involves the interaction between teacher, student and student-student in which they 

influence each other in the classroom interaction. It is also said that classroom interaction gives 

a chance to ask, to guess, to think even to the course material in order to make interaction between 

the teacher and students their selves in the classroom. This research is aimed to analyze the 

classroom interaction by using FIACS. This research is included as a quantitative content 

analysis design. This research involves a teacher and the 2nd semester students of STKIP Terang 

Bangsa. The observation is employed in this research as the method of collecting data. After that, 

the data would be calculated by using a formula. The results show that the Teacher Initiated 

category is the highest dominant in the classroom interaction. It has 3.422 or 95,50% out of 3.583 

interactions in the classroom. Then, the Student-Initiated category has 161 or 4,50% of the total. 

Lastly, the Student-student initiated category has no interactions. Due to the limitations of the 

research, the researcher suggests that future research on this topic should involve more 

participants in interacting not only teacher to student but student to student, so the conclusion 

can be drawn more valid. 
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1. INTRODUCTION 
 

1.1.Introduction 
 

Interaction is an essential part of communication. Learning to interact in English means 

that learning to communicate English. Many interactions happen in the teaching and learning 

which consist many speech acts even the teaching and learning is done online or face to face 

(Santoso & Sugiharto, 2022). An example of interaction is teaching and learning process, it 
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involves the interaction between teacher and students in which they influence each other in the 

classroom interaction. Teaching process gives a chance for learner to ask, to guess, to think, even 

to the course material in order to make interaction between the teacher and students their selves 

in the classroom. So, classroom interaction has played an important role.  

Classroom interaction is one of the critical factors in achieving the quality of learning 

(Vattøy & Gamlem, 2020). Furthermore, many experts have mentioned that the quality of 

teaching and learning is dependable on the interaction between the parties in the classroom (Bui 

et al., 2021). Moreover, (Flanders, 1970) and (Vattøy & Gamlem, 2020) stated that the success 

of classroom interaction is determined by how the teacher and the students interact. Therefore, 

even if the environment of the teaching and learning process is transformed into any kind of 

settings, classroom interaction is still deemed a significant aspect of realizing the quality of 

learning (Taghizadeh & Hajhosseini, 2021). 

Classroom interaction is very important in the teaching and learning process. It is even 

said that the teacher and students have significant role in classroom interaction.  Teachers play 

an important role in engaging the students in EFL classroom because they have time to give 

guidance, activities, and to check the students’ understanding of target language (Zou, 2020). 

Teacher talk is a vital weapon in managing a successful classroom interaction. According to 

Scherzinger & Wettstein (2019), a teacher talk has its own primary rules that may give the teacher 

power to talk, what topic they speak about, and how long they speak. However, they are focused 

on the learning objectives that prohibit them from having a public classroom discourse (Martin 

& Matruglio, 2019) . Teachers should be creative in creating an unending interaction mood in 

the classroom since classroom interaction is regarded alive because it provides confidence for 

students in the classroom.  

In practicing the target language, the students should be participated in language learning 

activities. According to Sumanasekera et al. (2020), one of the goals for engaging the students 

to be active in teaching and learning is to stimulate a conversation. As a result, Torralba & Doo 

(2020) argued that teacher must create a conducive learning environment to encourage students 

to be active in the classroom. So, the students are given the opportunities to talk actively.  

The connection of teacher and students are two synergetic elements that may improve 

communication in the classroom. The involvement between the parties in the classroom is 

essential. In line with the statement, Flanders (1970) stated that classroom interaction consists of 

the exchange of meaning between the teacher and students. In the classroom interaction research 

field, there is one of the frameworks that used by the researchers. It is named as FIACS or 

Flanders’ Interaction Analysis Categories System. It is an appropriate tool for analyzing the 

students’ and the teachers’ talk, since the technique is to measure the interaction of teacher and 

students in the teaching and learning process. Furthermore, FIACS is considered more prevalent. 

It is because it offers more advantages for the researchers in its analysis. According to Huriyah 

& Agustiani (2018), they stated that FIACS also offers a reliable tool to record classroom 

interaction. In addition, Khusnaini (2019) and Tsegaw (2019) stated that it is proved to be more 

practical to utilize. It is because it has clear guidelines and flexible that makes it open for 

modification (Mwangi et al., 2021). 

Based on the explanation above, the researcher is interested to analyze the classroom 

interaction in the classroom. The researcher would like to use the FIACS in order to analyze the 

classroom interaction. 
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1.2.  Research questions 
 

Based on the problem presented above, the researcher formulates the questions of 

the research as followings: 

1. How are classroom interactions in the classroom by using FIACS? 

2. How is the percentage of each category in FIACS? 

3. Which category is dominated in classroom interaction? 

 

1.3. Significance of the study 
 

The researcher expects that the results of this research can give contributions in the filled 

of Educational theoretically and practically. Theoretically, the researcher expects that these 

results can add the treasures of knowledge especially in the field of education and develop the 

concept of classroom interaction in language learning. Practically, the researcher expects that 

firstly, for the teachers, these results can be used as material for evaluation and reflection to 

improve performance especially in teaching and learning process. Secondly, for schools, these 

results can be used as a basis for evaluation to improve school performance for the realization of 

an ideal school function by evaluating the teachers’ ability to teach. Thirdly, for further 

researchers, these results can be used as an additional reference to examine the focus of similar 

researches. 

 
 

2. METHOD 
 

2.1. Research Design 
 

An appropriate research method and design are required to gain the data. In this research, 

the researcher uses a quantitative content analysis design. The reason is this design is appropriate 

to the kind of data of the research until comprehensive data gained from recorded observation 

(Woods et al., 2018) . Further, the data of this research will be classified and tabulated. 

This design is used because it has suitable approach in researching about real classroom 

interaction. It was match with this research which will observe the interaction between the 

teacher and the students in classroom. It is also an approach that is very useful when researchers 
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want to know regarding events, who are involved, what was involved, and where things take 

place. 

2.2. Samples/Participants 
 

The research involves a teacher and the 2nd semester students of STKIP Terang Bangsa. 

Which are 20 students. They are involved upon the granted permission from the campus. The 

teacher and the students are selected because the teacher is English lecturer and the 2nd semester 

students have English Subject in their Major. 

In this occasion, the researcher uses purposive as the sampling technique. Purposive 

sampling technique is one of the non-random sampling techniques where the researcher 

determines the sampling by determining special characteristic which are accordance with the 

research objectives. So, it is expected to be able to answer the research problem. 

 

2.3. Instruments 
 

The observation is employed in this research as the method of collecting data. According 

to Woods et al. (2018), observation might be understood as the technique for collecting data from 

its primary source. The method is appropriate to quantitative content analysis design as it 

concerns to attain data from its natural source.  

Furthermore, cc to observe the interaction trough FIACS was used in conducting the 

observations. It is used to checklist and count the numbers of the teacher’s talks; the students’ 

talks and silent. It is said that besides direct observation, indirect observations are possible to be 

conducted. Woods et al. (2018) argued that the use of both kinds of observations is enable the 

researcher to cross-validate the data. So, besides being present in classroom to observe, the 

researcher also records the teaching and learning process. Furthermore, the researcher records 

the teacher’s talks, the students’ talks and silent that happens in the classroom. 

 

2.4. Data analysis 
 

In data analysis, the data would be analyzed after getting collected by using the observation. 

The researcher encodes the categories which is included in FIACS to assist the researcher in 

observing the meetings. In conducting the observation, the researcher follows the recommended 

steps in observing the data by employing FIACS – giving tallies to appropriate categories. The 

data would be presented in two parts which are Findings and Discussion. In findings, the 

researcher would present the results of Teacher’ talks, the students’ talks and silent followed by 
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an explanation. Then, in Discussion, the researcher would present the results on related theories 

and some previous researches. 

The data analysis would be done and divided into teacher-initiated, student-initiated, and 

student-student initiated interactions. Then, the data would be presented as descriptive statistic 

followed by an explanation.   

 

 

3. FINDINGS AND DISCUSSION 

 

In this research, the researcher observed three meetings. The meetings were scheduled in 

April. The dates were on 10, 17, 24 in April 2023 

 

3.1. Findings 
 

The research is carried out by exploring the classroom interaction. The results of this research 

are interactions in the classroom. Those interactions would be analyzed and divided based on the 

categories by employing FIACS. The results of data would be presented as the percentage below: 

Chart 1 

The Percentage of Data Result 

   

Based on the chart above, it can be seen that the ‘Teacher Talks’ category dominates 

the teaching and learning interactions. It covers 72.25% of the total interactions. On the 

other hand, the ‘Student Talks’ category comprises 20.54% of the total interactions. Lastly, 

the ‘Silent’ category occurs only 7.20% of the total interactions. From these results, it can 

be perceived that the Teacher Talks dominates the interactions in the classroom. 

After seeing the percentage of all interactions, the researcher would like to divide those 

interactions based on each category in FIACS. The summary of each category is presented 

as follow: 

 

 

 

72,25%

20,54%

7,20%

Teacher Talks

Student Talks

Silent
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Table 1 

The summary of observation in classroom interaction by Using FIACS 

 FIACS Frequency % 

Teacher Talks 

Accept Feeling 62 1.73% 

72.25% 

Praise or encourage 173 4.82% 

Accept or use idea of students 227 6.33% 

Ask questions 364 10.15% 

Lecture  943 26.31% 

Giving direction  577 16.10% 

Criticize or justify authority 145 4.04% 

Small talk 98 2.73% 

Student Talks 
Initiation  57 1.59% 

20.54% 

Response  679 18.95% 

Silent 258 7.20% 7.20% 

TOTAL 3.583 100% 

Based on the table 1 above, the summary of all classroom interactions can be seen. Those 

results show that the ‘Teacher Talks’ category dominates the interactions in the classroom. This 

finding is relevant to Rohmah & Anggraini (2021) research that showed the Teacher dominates 

all the interactions in the classroom which make it the Class Teacher-Centered.  

 
 

3.2. Discussion 
 

As mentioned in the methodology section, the data analysis would be divided into three. 

They are Teacher-Initiated, Student-Initiated, and Student-Student Initiated. For the first 

category, the ‘Teacher-Initiated’ interactions, the result can be seen as followsBased on the 

research questions in the previous chapter, the researcher would like to discuss the results 

of the research related with them such as Implementing all learning skills and the 

assessment in the textbook as follows: 

Table 2 

The Teacher-Initiated Interactions 

Teacher-Initiated Interaction 

FIACS Frequency % 

Teacher Talk Accept feeling 32 0,93% 72,87% 
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Praise or encourage 158 4,61% 

Accept or use the idea of 

the students 
185 5,40% 

Ask questions 357 10,43% 

Lecture 943 27,55% 

Give direction 577 16,86% 

Criticize or justify 

authority 
145 4,23% 

Small talk 98 2,86% 

   

Student Talk Response 669 19,57% 19,57% 

Silence 258 7,56% 7,56% 

TOTAL 
 

3.422 100% 

Based on the table 2 above, it can be seen that the Teacher-Initiated interactions category 

covers 3.422 out of 3.583 exchanges or 95,50% of the total in the classroom interaction. 

Furthermore, 72,87% of the interactions that happened in the classroom were done by the 

teacher while the students only did 19,57% of the interactions. Lastly, 7,56% was ‘silent’ 

category. 

Moreover, the ‘lecture’ category has the most sequent in The Teacher-Initiated which is 

943 or 27,55% while the ‘accept feeling’ category is the less frequent which is 32 or 0,93%. 

From these results, it can be same with Rohmah & Anggraini (2021) findings that showed 

the classroom interaction relied heavily on the teachers. Moreover, based on the 

observation, the passiveness of the students caused it. These results also were relevant with 

the researches conducted by Liu & Yuan (2021) and Zeng (2018). The high number of 

‘Silence’ category showed the students’ passiveness. In the end, the teachers had to be more 

in talking in the classroom because the students gave a few responses when the teacher 

asked them. 

 

The second category is the ‘Student-Initiated’ interactions. The results can be seen as 

follow: 

Table 3 

The Student-Initiated Interactions 

Student-Initiated Interaction 

FIACS Frequency % 

Teacher Talk 

Accept feeling 30 18,63% 

58,36% 

Praise or encourage 15 9,31%% 

Accept or use the idea of 

the students 
42 26,08% 

Ask questions 7 4,34% 
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Lecture - - 

Give direction - - 

Criticize or justify 

authority 
- - 

Student Talk 
Initiation 57 35,41% 

41,64% 
Response 10 6,23% 

Silence - -- - 

TOTAL 
 

161 100% 

Based on the table 3 above, it can be seen that the ‘Student-Initiated’ interactions 

category comprises 161 out of 3.583 interactions or 4,50% of the total interactions in the 

classroom. This result shows that the possibility of the students’ passiveness in the 

classroom since they were hesitated to initiate the interactions. If we compare these results 

to table 2’s results, the passiveness further since it has high ‘response’ category. So, the 

students were hesitated to initiated in the classroom interactions. They only waited for the 

teacher to initiate so they could respond. These are related to Liu & Yuan (2021) and Zeng  

(2018) stated that this phenomenon is caused by the students’ preference not to show off or 

be in the spotlight. They also added that it was caused by the high level of anxiety of the 

students’ experience when learning in the classroom. 

Lastly, the ‘Student-Student Initiated’ interaction. The results can be seen as follow: 

Table 4 

The Student-Student Initiated Interactions 

Student-Student Initiated Interactions 

FIACS Frquency % 

Student Talk 
Initiation - - 

- 
Response  - - 

TOTAL - - 100% 

Based on the table 4 above, it can be seen that there are no interactions in the ‘Student-

student’ category. The reason was the teacher didn’t see them interact to each other while 

teaching them. The students were hesitated and afraid of interacting with their friends when 

the interactions are in English language. Moreover, the students also didn’t show any kinds 

of interact they did with their friends in the classroom interactions. This result is related to 

Pd et al. (2020) showed that the limitations and unique characteristics of teaching and 

learning process and the difficulty in observing the student-student interactions 
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4.    CONCLUSION 
 

4.1.  Conclusion 
 

Based on the results of this research, it was found that the Teacher Initiated category is the 

highest dominant in the classroom interaction. It has 3.422 or 95,50% out of 3.583 interactions 

in the classroom. Then, the Student-Initiated category has 161 or 4,50% of the total. Lastly, the 

Student-student initiated category has no interactions. 

Furthermore, the teacher dominated in the classroom interactions. It could be seen from the 

high frequency of the ‘Teacher Talk’ category. Based on those results, the researcher also found 

out that the students’ passiveness had caused the dominance for the teacher during the lesson in 

the classroom. So, the teacher interacted more than the students. Moreover, the initiations which 

were done by the students were low. They seemed to be more in responding rather than initiating 

to interact, as the ‘response’ category say otherwise. This result proves that the students’ 

passiveness in the classroom interaction. 

There are difficulties for teachers and observers to observe the interactions happening in the 

classroom especially in student-student initiated. The students might be hesitated or shy when 

they want to interact with their friends if the interaction in English conversation. 

 
 

4.2.  Suggestion 
 

In the classroom interaction between the teacher and the students in this research, the 

researcher would like to give some suggestions to the teachers and further researchers. For 

the English teachers / lecturers, it is expected to be more in stimulating the students to talk 

more not only in responding what the teacher says but also the students are expected to 

initiate to ask questions or giving their opinions in the teaching and learning process. 

Due to the limitations of the research, the researcher suggests that future research on 

this topic should involve more participants in interacting not only teacher to student but 

student to student, so the conclusion can be drawn more valid. Thus, the further researchers 

should prolong the research time to better understand the phenomenon under investigation. 

Lastly, future researchers might use more data collection methods in encouraging for the 

future researches. 
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